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Chapter 1
INTRODUCTION
The history of American public school education shows its
roots deeply embedded in the neighborhood, community, and home.
Since its humble beginnings, education has become a big business
filled with technology.

School districts have become as large as the

city in which they are housed ( e. g. Rous ton, Dallas, Philadelphia,
New York).

Parents no longer have the power to hire ?,nd/or fire

teachers or determine the subject matter taught.

Parents and

society now hold the schools responsible for preparing youth to
become the leaders of tomorrow and for communicating our culture
from one generation to the next.
Bronfenbrenner (1970) reiterated the national neglect of children, their care, and neglect of America's parents.

He pointed out

that America is no longer a child- centered society as it claims, but
rather a materialistic one filled with technology.

A broken television

set or a broken computer provokes more action than a broken family
or a broken child.
priorities.

Children and families are last on the list of

Society pressures citizens to meet employment, civic

and social obligations that allow neither time nor place for the development of meaningful child-parent relationships, thus, downgrading the
role of parent and the functions of parenthood.

Bronfenbrenner sug-

gested (1) society re-order priorities, ( 2) utilize family-oriented
1
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industrial planning and development, (3) change television programming to involve the viewer as an active participant, ( 4) locate preschool programs and Head Start centers in or near schools, (5) give
older children meaningful responsibilities and (6) involve the aged
with children.

The crucial factor is not how much time is spent with

a child, but how the time is spent.
Statement of the Problem
Research in recent years has indicated that parents are
awakening to the realization that environmental factors and parental
assistance are as great an asset to their children's development in
reading as the school its elf.

Larrick (19 7 5) cites that the sue cess ..

or failure of children as readers will be influenced more by home
and parental involvement with their reading than by their teachers
and the materials they use.
The launching of Sputnik resulted in concerns expressed about
the quality of education by parents, business, industry and other concerned citizens.

Curriculum study commissions in the United States

were formulated to examine existing curricula.

In addition to the

academic thrust, a rebirth of the volunteer movement or parent
participation in the schools began in New York City in January, 1956,
with 20 homemakers who reported for volunteer duty to Public School
191 (Nyers, 1975).

The Public Education Association was responsible

for organizing this pioneer volunteer program.

In 1962, the New York

City School Board made this volunteer program an official unit of the
school system by allocating funds, office space and a staff.
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In 1964, the Public Education Association requested the
Ford Foundation to provide funds via a grant to establish a similar
program in the 20 next largest cities.

By 1967, 17 of the 20 cities

had programs with 250 to 3, 000 volunteers.

The cities were:

Detroit
Los Angeles
Milwaukee
New Orleans
Philadelphia
Pittsburg

Baltimore
Boston
Buffalo
Chicago
Cincinnati
Cleveland

St. Louis
San Diego
San Francisco
Seattle
Washington , D. C.

As a result of the success of the initial programs, a National
Volunteer Program was established; other communities sought information, and soon volunteer programs were in existence throughout
the nation.

(Volunteers in Public Schools, 1977).

The purpose of this study is to determine the effects of parent
participation in school activities on reading achievement of second
grade students as measured by standardized achievement tests in a
southern metropolitan school district.
Significance of the Problem
In light of the above, concerns expressed by others in regard
to early childhood education and research findings by Jencks (1966),
Coleman (1966), and others, President Lyndon B. Johnson started
the War on Poverty Program {Johnson, 1967).

Programs such as

Head Start, Parent and Child Centers, and Project Follow Through
resulted.

Those were comprehensive programs designed to improve

the health, welfare and educational status of children and youth and
their families.

Within these programs, parent participation has

4

resulted in: (1) training and employment for marginally educated
persons, ( 2) parents earning bachelor degrees, high school diplomas/ Graduate Equivalency Diplomas, (3) increased self-confidence,
(4) development of community leaders, (5) communication, hope,
and action for poverty stricken families and (6) reported higher
academic achievement of children than non-participants (Pieper,
19 70).

Therefore, this study should have particular significance

for minorities who are poverty stricken, directors of parent
involvement programs, school districts and the Office of Education.

Hopefully, the findings of this study may be used as a basis

for analyzing and interpreting the impact parental involvement has
on academic achievement.
Statement of Hypotheses
The following hypotheses are stated in such a manner so as
to encompass a variance in the scores from two sets of instruments
to be administered.

In accordance with the problem of this study,

sever al hypotheses are generated.
The hypotheses were stated in the null form in order that
the statistical method to be used in this study could be properly
administered.

The following hypotheses were tested in this

investigation:
1.

There is no significant difference between the reading
achievement of those second grade students who
receive parental assistance and those that receive
no parental assistance.

5

2.

There is no significant difference in the attitudes of
the assisting parents and non-assisting parents toward education.

3.

There is no significant relationship between parental
attitude toward education and student achievement.

4.

There is no significant relationship between parental
attitude toward education of assisting parents and
student achievement.

5.

There is no significant relationship between parental
attitude toward education of non-assisting parents and
student achievement.

Assumptions
The major assumption of this study is that parent participation in school related tasks can make a difference in student
achievement.
Limitations
The limitations of this study include, but are not limited to,
the fallowing:
1.

The measurement of achievement will be limited by
the particular nature of the standardized instrument
used.

2.

The measurement of parent attitudes toward education

6

and expectations of their children will be limited by
the particular instrument used.
3.

The study will include minority (Black and MexicanAmerican) students of low socio-economic status and
its findings may not be applicable to other students in
similar situations.

4.

This study will not exhaust all of the variables which
may be significantly related to parent participation
within the context of student school related tasks.

Thus,

it is recognized that there may be other variables which

may be characterized.
Definition of Terms
Some terms will be used throughout this study that are subject
to different interpretations.

In order to establish a system of commu-

nication, the following words have been identified.
Achievement.

The status of a pupil with respect to attained

skills or knowledge as compared with other pupils or with the school's
adopted standards.
Curricular Activity.

A student, teacher or parent activity or

task suggested in the course of study or provided for in the curriculum.
Parent.

An adult legally responsible for a student attending

one of the school's involved in this investigation.

7

Parent Participation.

The roles parents can assume in

the educational program of their children; and the method used by
the parent for interacting with the child in order to promote the
child' s development.
Parent-Child Relationship.

The behavior of the child to

the parent and the parent to the child as this behavior is modified
through interaction.
Parent-Teacher Conference.

A face-to-face communication

between a child's teacher and his parent in which there is an attempt
to exchange information and suggestions to facilitate the child's
development.
Parent-Teacher-Student Conference.

A discussion carried

on by a parent, a teacher and a student in which there is an attempt
at individual assistance or instruction.
Parent Volunteer.

A parent who volunteers time or services

in or for the school.
Reading Achievement.

Attainment in any of a number of

reading skills, habits and attitudes estimated by the Iowa Tests of
Basic Skills.
Standardized Test.

A test for which content has been

selected and checked empirically, for which norms have been
developed, and which may be scored with a relatively high degree
of objectivity.
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Volunteer.

An individual contributing services without pay

to a specialized program, usually a paraprofessional.
Organization of the Study
An introduction to the study is presented in Chapter 1.

This

chapter included a statement of the problem, a discussion of the
significance of the problem, definition of terms, hypotheses to which
this study is addressed and an enumeration of the assumptions and
limitations within this study.
A survey of related literature and studies is presented in
Chapter 2.
Chapter 3 will contain a description of procedures, methodology and instruments to be used in this study.
An analysis of the data is presented in Chapter 4.
The summary, findings, conclusions and recommendations are
presented in Chapter 5.

Chapter 2
REVIEW OF RELATED LITERATURE
AND STUDIES
Introduction
This chapter presents a review of literature and studies on
parent participation in school activities which are related to reading
achievement.
The school must be observed in terms of its academic product as well as the social context in which schooling occurs (Boocock,
1973; Sarason, 1971; Sexton, 1964; Midwinter, 1975).

Education is

a process whereby income, culture, life style, peer groups, aspirations, facilities, housing, parental knowhow, drive and the community
share complex roles.

During the early stages of development, the

school was considered as educating the child and the factors above
assisted, but now the community and in particular--the home educates
and the school conforms or make the needed adaptations (Hatton, 1977).
However, schools in the traditional sense have been severely criticized
for inadequately preparing its students to assume the various roles
in society.

In response to this criticism, several alternatives to

the educational system in urban areas have been proposed: (1) a
tax-supported tuition voucher system, (2) a system of direct grants
to private schools, (3) performance contracting, (4) community9
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controlled school districts, (5) public schools managed by local
parent groups, and ( 6) decentralization of large urban school
districts (La Noue, 1972).

The proposals above call for greater

community participation in educational decision-making and for
changes in schools to accommodate such participation.

The lack

of alternatives available to the public, therefore, is a major
problem (Hirschman, 1970).
The home and school are both educational institutions, and
until the early 1960' s both occupied district roles in the learning
process.

In light of pressure from government programs and

social demands for change, parents have begun to seek new roles
in the socialization process.

One of the roles in active parent

participation is the educational process of their children.

Harms

(1973-7 4) points out that parents and communities have increased
their involvement in early childhood education.

It is also suggested

that this trend may be the United States' contribution to modern
educational practice.
As the cost of living inc re as es, inflation continues to rise
and other economic pressures continue to take their toll on the
budgets of school districts; alternative methods for educating
America's youth are being sought.
suggested more frequently.

Parent volunteers are being

Popp (19 7 4) suggests that these para-

professionals would allow the teacher more time to concentrate on
the highest level of professional functions, such as planning, diagnosing, and initiating instruction.

While at the same time, parents
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could experience personal fulfillment which comes with the knowledge that they are actively involved in one of the most important
social functions and development of their own children.

Hunter

( 1973) adds that parents can develop increased skills in parenting
while working in the school and heighten the probability of academic
suc cess for the child, thus alleviating costly remediation in the
future.
Programs such as Head Start, Project Follow Through, and
Parent Training Model have been developed to get parents actively
involved in the educational process of their children.

Heffner (1977)

conducted a study to determine if a training model to increase
parents 1 knowledge of schools and to increase their skills to deal
effectively with schools could be developed and implemented.
Analysis of the data collected using a time sampled questionnaire and
a power test (pre and post) on cognitive content revealed that the
training program was effective.

Seventy-four percent of the sample

exhibited a positive change in behavior.

However, these findings are

not very prevalent because accidental sampling and the case study
approach with 30 parents were used.
Along these same lines, Casaus (197 4) develope d and tested a
parent involvement training model for minority parents to facilitate
more active participation in the educational process on the part of the
parents.

Trained leaders con ducted the ten session Experimental

Minority Parent Training Model.

A 30 itein Q sort was developed to

measure the effects of the training program.

One-hundred and
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twenty-nine Mexican-American and Black parents completed the
pre-Q sort, and 68 representative parents completed the post Q
sort.

The data were analyzed using factor analysis, analysis of

variance, and means.
on the Q sort.

The means were not significantly dlif erent

The Chi Square analysis indicated positive changes

as a res ult of the program.

The Q sort revealed that the parents

were interested in education and proud of their cultural background.
It was concluded that the training model was useful in preparing

minority parents for school involvement.
Studies have also been conducted extending the concept of
parent participation.

Hebblethwaite ( 1976) evaluated the effects of

parental participation upon child growth in a pre-school intervention program of 132 mother-child pairs.

The Peabody Picture

Vocabulary Test, Boehm Readiness Test, and the Illinois Test of
Psycholinguistic Abilities were used to collect data.

Analyses of

the data revealed that offering parents several opportunities to
participate in a pre-school program focusing upon school environment is not an effective means of promoting additional gains in
child growth, but the more effective means of promoting parental
involvement in the learning process of pre-school children would
be to focus upon the home rather than the school setting.
Contrasting the findings above, Brown (1977) tried to
increase the cognitive skills of children and accelerate positive
attitudes by parents toward the educational process both in and
out of the public school classroom.

A stratified random sample
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of 26 child-mother pairs were used.

Data were collected using

the Peabody Picture Vocabulary Test, the Developmental Visual
Motor Integration Test, Draw A Person Test, and an Opinions of
Parents Questionnaire.

Significant gains in achievement were

attained by the children.
fluenced.

Parental attitudes were positively in-

It was concluded that parents can be trained to provide

all the pre-school instruction children need with the proper supervision and assistance.

This program was more financially feasible

than others in the same city and it received funding for the next
year.
A now wides pre ad form of intervention in compensatory
education is home visitation, which may be used alone or in combination with group experiences.

The effectiveness of home visiting

strategy has been used to modify parental behavior and improve
children I s academic and social performance (Gordon, 1973; Gray,
1970; Karnes, 1970; Levenstein, 1971; Schaefer, 1972).

Further-

more, res ear ch indicates that parents have the potential for
providing educational stimulation; and if parents intervene, educational stimulation will be sustained (Gordon, 1972a; Levenstein,
1971 ).

Because of its economic feasibility and its educational

impact throughout the family, home visiting has become increasingly
popular.

Klaus and Gray (1968) have defined the spread of treatment

effects as vertical diffusion.

This effect has been documented in

studies by Klaus and Gray (1968), Gilmer (1969), and Moreno (1974).
Additionally, research substantiates the fact that there is a
correlation between the development of a child and the parent-child
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relationship established (Gordon, 1975; Gordon and Brevivogel,
1976).

Children studied in institutions show that mothering is an

important variable in development (Dennis and Najarion, 1957;
Provence and Liption, 1962; Tizard and Joseph, 1970; Tizard,
et. al. 1972).

Gewirtz (1972) and Moreno (1973) conducted studies

investigating the bonds between the parent and child.

Ainsworth

and Bell (1972) reported that the mother's sensitivity to the child's
needs and the child's freedom to explore were positively related to
the child's cognitive and social behaviors in infancy.

They stressed

the importance of a mutual infant-mother relationship and stated
that for the socio-economically disadvantaged infants, it is "the
single most important factor alleviating" such disadvantage.
The general home environment and mode of communication
between the parent and child have been studied through observations
via one-shot and longitudinal studies by Escolona (1972), White
(1972), and Caudill and Weinstein (1969).

This literature suggests

that the type of parent-child relationship has an effect on the cognitive,
social behavior, and physical growth of the child (Powell, et. al.,
19 67).
Gordon (1975) stated that school achievement is affected by
the cultural background of the home, regardless to social class and
to an extent ethnicity.

Gordon (1970, 1975) and Hess et. al. (1971)

pointed out that academic guidance, cognitive operational level, and
style in the family, educational aspirations, verbal facility, parents'
own sense of self, belief in their control of their destinies, willingness to devote time to their children, consistency of management

15

and discipline, and books in the home related to child performance.
Programs not only provide parents with the opportunity to
come into the schools, but paraprofessionals to visit the homes of
the parents with learning tasks for the children.

The Gordon Parent

Education Model is a home visiting program that had its inception in
1966, which became a part of the National Follow Through Program
in 1968 (Gordon, 1967).
termed parent educators.

The program utilizes paraprofessionals,
These paraprofessionals instructed the

mother or mothering-one with a home learning task specifically
designed on the operational level of the mother and child involved.
The mother or mothering-one in turn taught the task to the child.
This home instruction reinforced classroom instruction.

Further,

the model was designed to strengthen the home-school-community
relationship through parent involvement in the school.

It provides

for increasing self-concept, a means for upward mobility and a
sense of control of their future and the future of their children.
Locke (1977) investigated the frequency of home visits made
to 120 low income volunteer families, with one or more children
ages 3-5 in a home based early childhood education program, and
the effects on parental behavior and student achievement.
randomized pre-test-posttest design was us ed.

A

The instruments

used to collect data were: The High Scope Home Environment
Scale, Schaefer Behavior Inventory, Peabody Picture Vocabulary
Test and Cooperative Preschool Inventory.

Records of parent and

child attendance to group meetings were also maintained.

It was

concluded that visiting a home once per week was no more effective
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than visiting once every two weeks.

However, a child of a parent

who was visited was more likely to have higher achievement than
a child whose parent was not visited.

Attendance to meetings was

not significantly related to parent-child participation in the program
or child achievement.

There was a direct relationship between a

positive change in parent behavior and degree to child achievement.
In this same realm of research, Pieper (1973) conducted a
study to determine the effects of a home visiting parent education
program on the information processing ability and the attitude toward learning of academically disadvantaged kindergarten children.
Home visits were made by aides to assist parents in assuming a
more active role in the teaching of their children.

The Peabody

Picture Vocabulary Test (PPVT), Primary Academic Sentiment
Scale (PASS), and the Caldwell Preschool Inventory (PSI) were used
to collect data.

After analyzing the data using the analysis of variance

technique, it was concluded that there was no significant difference
in information processing ability between the experimental and
control groups as measured by the PPVT using the PSI as a covariate.

However, the experimental group demo.pstrated a

significantly more positive attitude toward learning than did the
control group.

In addition, Bar-Lev (1976) conducted a study to

determine whether it was possible for parents to increase motivation, desirable classroom behavior, and achievement in their
elementary school age children.

After participating in a parent

training program, and a sample of forty-eight parents was chosen
to determine if the program would be effective for non-helping
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parents or only for helping parents.

The experimental and control

groups had eight helping and eight non -helping parents each.

The

Intellectual Achievement Responsibility Questionnaire was used to
assess changes in motivation, the Devereaux Elementary School
Behavior Scale was used to detect changes in classroom behavior,
and the Metropolitan Achievement Test was used to measure gains
in achievement.

The data was analyzed using a multi-variate

analysis of variance.

The findings showed that it was possible for

the parents to increase motivation and desirable classroom behavior
in their children. It was also concluded that the parent training
program was effective for both helping and non-helping parents.
It appears from the review of literature that programs

designed specifically to effectuate changes in parental behavior are
more successful than those programs specifically aimed at the
child.

Moss (1974) conducted a study with 36 disadvantaged mothers

and their 3 -5 year old children, none of whom had participated in an
early learning program.
groups.

The mothers were divided into two equal

The experimental group received attendant services and

a Home Start program while the control group received neither.
The Hereford Parent Attitude Survey was used to assess the attitudes
of the mothers before and after a four month Home Start Cycle. The

Peabody Picture Vocabulary Test (pre and post) was used to test the
children.

The data were analyzed using analysis of variance and

analysis of covariance.

The mothers' attitudes did not change as a

result of participation or non-participation in the Home Start program,
nor were there changes in mothers' attitudes which were attributable
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to the number of three to five year old children in the homes.

The

data revealed no intellectual growth of the children in the experimental and control groups.
Kitchens (1976) used I. Q., elementary achievement test
scores and parent involvement variable (e.g. parent and school
initiated contacts, attendance to meetings, school activities,
volunteering, etc. ) to determine their contribution in predicting
grade point average.

It was found, using a multiple linear regres-

sion technique, that I. Q., elementary test scores, school initiated
parent contacts, attendance at meetings and parent ethnic origin
had a significantly positive relationship on grade point average of
junior high school students.
Research of the literature indicates that feelings of community control also affect achievement.

It is often felt that ethnic

minorities have the following values and attitudes conducive to
school failure: (1) the perception and ordering of social behavior
as a power structure, (2) a sense of being ineffectual often resulting
in a state of subduedness, (3) inexperience in the realm of career
development and poor communication skills, ( 4) a dependence on a
system o.c welfare and a failure to establish relationships that would
provide upward mobility, (5) failure to accept any experience that
would enhance intellectual capabilities, and (6) a lack of emotional
stability often resulting in anger and resentment.

Home environ-

ment variables that are related to achievement in minority children
reveal the same attitudes in each ethnic group (Davidson and
Greenberg, 1967; Renders et al., 1972; Hernandez, 1973; Hess,
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1969; Horton and Crump, 1962; Kimball, 1968; Stedman and
McKenzie, 1971; Trujillo, 1971).

These variables include ideas

toward the home, the school, and the community.

Gordon (1972b)

reviewed the literature on the behaviors and attitudes of parents
which have observable and measurable effects on child performance.
It was reported that this research provided ample accounts of
studies on a variety of populations in various countries to clearly
establish that there are patterns of parent attitudes and behaviors
which occur in the home that influence child development intellectually as well as socially.

Burbach and Wagoner (1974) concluded

from their study that control over definitive environments such as
the school and community is related to academic achievement.
Evidence from the study also indicated that feelings of control are
also related to orientations toward education in general.

Berube

(1970) argues that if parents and students are given control over
the specific environ ment of the school, it will positively affect a
student's achievement level.

Further, in an exploratory study

by Burbach (1972), it was found that control over the environment
of the high school was significantly related to grade point average.
Reading Achievement
There has been an increasing number of empirical studies
on parental involvement and student reading academic achievement
since 1960, (V!eiser, 1973-74; Moore, 1968; Hoskisson, Sherman
and Smith, 1974; Benedict, 1976) which reveal a number of hypotheses, instruments, research designs and alternatives.
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Researchers have related reading achievement with such variables
as socio-economic status, I. Q., sex, home environment, parent
training programs, parent involvement in the schools and home
visitation by paraprofessionals.

Many conclusions have been

drawn and their differences have just about equaled the quantities
of studies completed.

Although the differences are many, one

thought seems to be held in common: that reading achievement,
especially as it relates to parental involvement, is worthy of study
and may have special significance to the changing times in which
we live.

Several sources have postulated higher reading achieve-

ment for children who receive parental assistance than for those
children who do not (Weiser, 1973-74; Larrick, 1975; Moore, 1968;
Ginsburg and Opper, 1969), and several other studies have corroborated those findings (Hos kiss on, Sherman and Smith, 197 4; Koven
and LeBow, 1973; Brown, 1977).

It is, therefore, the obligation of

researcher to reviews ome of the studies above, and offer to the
reader some practical considerations for the study of reading
achievement and parent participation.
As Weiser (1973-74) points out, reading is for comprehension
which involves decoding skills (word recognition), intelligence, experience, and language.

Parents are essential in the development of

exp rience and of language.

Language is the basis of reading.

Chil-

dren are stifled in non-verbal homes, homes of limited communication
which contributes to limited language development, and homes where
parents do not have time for the children.
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The findings of Moore and his associates (1968) lend support to Weiser' s suggestions.
years of age and again at eight.

Children were observed at 2 1 /2
The first observations included

toys, books, and experiences provided within the home by the
family and the quality of parent-child relationships.

Ratings given

to these children at 2 1 /2 years, were then compared with reading
achievement test scores.

A high correlation was found to exist

between early observations in the home and the reading test scores.
Thus suggesting the key to improved reading skills may be the home
and the process should begin early.
Using a limited sample of three mothers and three sons, Koven
and LeBow (1973) taught the mothers to teach reading and spelling to
their sons using positive reinforcement.

They concluded that if

parents are taught to assist their children with academic subject
matter, the children's achievement will increase.

These parents

could teach other parents, thus extending the influence of this effective program.

To provide additional assistance in areas of academic

deficiencies, Hofmeister and Reavis (197 4) suggest the development
of learning packages for children so that parents can assist them.
Benedict (1976) conducted a study to determine if significant
differences exist between mothers', fathers', and teachers' expectations for kindergarten children's reading development, and to
determine if significant differences exist between mothers 1 , fathers 1 ,
and teachers' appraisals of kindergarten children's readiness for
reading.

One-hundred and forty-three (143) structured interviews

were administered to 43 husband and wife couples, seven other
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mothers and two teachers.
included.

The children of the interviewees were

The interview consisted of seven questions relating to

expectancy for reading and school success and four readiness
questions.
t-tests.

The data were analyzed using analysis of variance and

Differences were found in expectation and appraisal by

the mothers, fathers,and teachers.

Mothers had higher and more

frequent expectations for kindergarten boys than did the fathers or
teachers.

Mothers and fathers had a significantly greater expecta-

tions for reading development and school success than the teachers.
Mothers and fathers had higher appraisals of reading readiness than
teachers.

Teachers expected girls to read earlier than boys.

A study of reading comprehension (Thorndike, 1973) revealed
a wide variation in ability at various age levels which tend to be
associated with family background.

Bloom (1976) showed that failure

to learn to read by the end of first grade is predictive of failure in
later years.

Recent Evaluations of Project Follow Through
The United States Office of Education sponsored a project to
evaluate the effectiveness of Project Follow Through, a school and
parent involvement extension of Head Start. Abt Associates (1977)
analyzed data collected by the Stanford Research Institute.

They

concluded that "basic skills" approaches were superior to other
methods in educating poor children.

Their major finding was that

the effectiveness of a teaching method varies from one school
district to the next.
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Guthrie (197 7) critiqued the Abt Associates' report on Project Follow Through.

It was noted that ( 1) the outcome of Project

Follow Through and non-Follow Through classes in the communities
were equated in terms of entry levels with analysis of covariance
procedures; ( 2) the Metropolitan Achievement Test ( all subtests),
Wide Range Achievement Test, Raven's Colored Progressive
Matrices, Peabody Picture Vocabulary Test and the Coopersmith
Self-esteem Inventory were used to measure basic skills (word
recognition), cognitive/ conceptual abilities (reading comprehension), and affective factors (attitude toward self and school); and
(3) for two-thirds of the opportunities, the Follow Through models
did not make a difference.

A model was judged to have positive

effects if it performed better than the local comparison group;
neutral effects, if it was the same for both groups; and negative
effects, if it was lower than the comparison group.

On each measure

the models ( 13 of the 1 7 completely compared) were rank ordered
from highest to lowest in effectiveness.

Models ranking at the top

were usually superior to their control groups and those at the
bottom were usually inferior to their control groups.

Direct

Instruction, Parent Education and Language Development fell at
the top; Tucson Early Education, Cognitive Curriculum and Open
Education fell at the bottom.

It was pointed out that the top three

models were superior to existing traditional teaching, and the
bottom models were inferior to existing traditional teaching.

No

Project Follow Through model was successful in all sites implemented.

It could not be determined which models worked best in
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middle income schools and which in low income schools because
this was not studied closely.
Guthrie raised the following questions concerning the Abt
Associates' evaluation: ( 1) Could other variables have caused the
high rankings in the models? (2) Could these programs have
emphasized those skills tested? (3) What were the characteristics
of the teachers? (4) What type of administrative leadership and
support were given to the models? (5) What type of communication
structure existed between teachers and administration, and among
teachers? (6) What type of parental involvement existed in the
models? These questions were not answered in the Abt Associates'
evaluation, but the information gained from the evaluation might
help improve educational programs.
Becker and Engelmann (1977) viewed the Abt Associates'
findings at evidence of their Direct Instructional Model, a basic
skills model, as the best of the Project Follow Through models.
Thus, they concluded that this model would be a source of expert
input about curricula design for compensatory education.

However,

no mention was made in their summary concerning the extraneous
variables which were not controlled or the questions raised above
by Guthrie.
House et al. ( 1977) critiqued the report prepared by Abt
Associates.

The Ford Foundation commissioned this group to

review and re-analyze the data collected by the Stanford Research
Institute.

They concluded the following:
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The classification of Follow Through models as "basic
skills, u "cognitive/ conceptual, 11 and "affective/ cognitive"' is misleading and mistaken. (p. 463)
Likewise, the distinction among outcome measures as
"basic skills" "cognitive," and "affective" is untenable.
(p. 463)

The Metropolitan Achievement Test (MAT) was a good
choice from among standardized measures of achievement in reading, language, and mathematics, but the
Raven's Colored Progressive Matrices was a poor
choice to test for more advanced academic outcomes.
(p. 463)
The evaluation measured very few of the goals stated
by the developers of the Follow Through models.
(p. 463)
The tests strongly favored the models that concentrated
on teaching the mechanics of reading, language, and
arithmetic. (p. 463)
Attempts to measure children's self-concept and
tendency to take responsibility for their academic
successes and failures produced unconvincing results.
(p. 463)
Questionable statistical definitions were employed in
ass es sing model effectiveness. ( p. 463)
An arbitrary choice of an analysis method made models
labeled "basic skills" look better than other analysis
methods would h ave. (p. 463)
Reliance on a single basic data analysis technique was
unwise. (p. 464)
The scope of the measurement was biased. (p. 464)
The evaluation did not deliver what it promised. (p. 464)
Other studies contradict Abt findings. (p. 464)
The concluding statements above by House et al. (1977) tend to coincide with the questions raised by Guthrie (1977).
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Brandt (1978) interviewed Anderson, a member of the Abt
Associates.

During that interview Anderson reiterated the findings

of Abt Associates which were in his words:
\life found that as a federal intervention strategy, Follow

Through was neither effective nor reliable as a way to
help poor children score on tests as if they were not
poor. (pp. 468-9)
Of all our findings, the most pervasive, consistent, and

suggestive is probably that the effectiveness of each
Follow Through model depended more on local circumstances than on the nature of the model. (p. 470)
The main implication seems to be that the national
government should take care. If it wants to solve social
problems at the level of the individual, the Follow Through
experience offers no encouragement that it can be done
through federally-directed curricular reform. Education
is not a convenient and useful lever for the social reformer ..
(p. 470)
Research in the area of reading achievement and parent
participation is inconclusive at this time.

There is a dire need for

more studies in the area utilizing better methodology, testing and
analysis of the data.

Until this research is completed, many ques-

tions will remain unanswered.
It is apparent from this review of the literature that studies
which have focused on this problem are inconclusive.

This finding

underscores the need for further research in examining the effect
of parent participation on reading achievement.

Chapter 3
DESIGN OF THE STUDY
Introduction
The design of this study is experimental.

This chapter

describes the research design of this investigation including the procedure used in identifying and selecting the subjects, and collecting
and analyzing the data.

The four major sections of this chapter are:

(1) Description of Research Design, (2) Sampling Procedures, (3)
Data-Gathering Instruments, and (4) Statistical Treatment.
Description of Research Design
Of four hundred and fifty (450) potential subjects (Ss), four
hundred composed the S

s

of this study.

Achievement of the students

was measured by the administration of the Iowa Tests of Basic Skills
(ITBS) by the second grade classroom teachers who were in-serviced
by the testing department of the school district.

Parental attitudes

toward education were measured by the Parent Interview Form.
The S

s

in this investigation received the Iowa Tests of Basic

Skills and the attitudes of their parents were measured by the Parent
Interview Form.

The control group allowed the investigator to measure

the effects of the independent va riable administered to the experimental
group.
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Theoretically, the S

s

in the experimental group were ex-

pected to produce higher scores than the control group.
The design employed in this study was the posttest only
control group design utilizing randomization as illustrated below:
SECOND GRADE STUDENTS

Comparisons were used with

o1

and

o2 .

Second grade students were the S
groups.

s

who comprised the design

The symbol "O" in the design represents the Iowa Tests of

Basic Skills which was administered to all subjects.

The "R"

represents the random selection of the subjects.
Treatment "X" was administered to the experimental group

o1,

in order to determine if the additional instructional assistance

and instructional materials had any effect on reading achievement of
second grade students.

The treatment consisted of an aide in the

classroom; parent volunteers assisting in instruction in the classroom;
instructional materials above those provided by the school district;
and additional parent assistance in the home.

The control group

received only classroom instruction and no additional assistance.
The design employed in this study for the parents was the
posttest only control group design utilizing randomization as illustrated below:
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PARENTS OF SECOND GRADE STUDENTS
R

X

R

0

1

o2

The parents of these second grade students also comprised
the design groups.

The symbol Hou in the design represents the

Parent Interview Form which was administered to all subjects. The

"R" represents the randoms election of the subjects.
Treatment "X" was administered to the experimental group

o 1,

in order to determine if parent participation had any effect on

reading achievement of second grade students.

The treatment con-

sisted of opportunities for parents to participate in the education of
their children.

Parents visited the classroom, observed, worked

with a child or children, received home learning tasks or activities
to re-enforce classroom activities and worked with the child on
homework assignments for the school year.

The control group did

not volunteer in the classrooms or have any additional input.
It should be emphasized at this point that this study employs
the Ira Gordon Parent Educational Model (a follow through model).
The basic tenents of this model are:
1.

Parents are important forces in the growth and de velopment of their children.

2.

A child's educational foundation is established largely
by his home environment.
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3.

Parents trained to assist the child at home can help
increase the child's cognitive and social abilities.

4.

Teaching styles in the school should be flexible
enough to be integrated into the home.

Much emphasis is placed on the parent.

Parents are

trained to perform these tasks:
1.

Assist teachers in the classroom.

2.

Teach other parents.

3.

Work with teachers and parent educators to better
assist their children.

4.

Develop curriculum to meet their children's needs.

5.

Make decisions that will improve the program,
benefit their children, and themselves.

This model consists of the following services: instructional,
social, psychological, medical and dental.

Two components of the

program include career development and staff development.

This

model seeks to develop strong lines of communication between the

home, school, and community.
The sample used consisted of 400 Black and MexicanAmerican second grade students and their parents.

In order to

identify the subjects for this investigation, the random sampling
technique was employed.

Two hundred (200) subjects were assigned

to the experimental group and two hundred (200) subjects were
assigned to the control group.

More specifically, the sample con-
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sisted of Black and Mexican-American mothers and their siblings.
The sample consisted of data from eighty-six (86) Black and sixty
(60) Mexican-American mothers in both the experimental and control groups.

Test scores were obtained for sixty-six (66) Black

and fifty (50) Mexican-American siblings in the experimental and
control groups.
SAMPLING DISTRIBUTION

N

%

MexicanAmerican
N
%

Parents

86

59

60

41

146

Siblings

66

57

50

43

116

Black

Groups

Total

Data-Gathering Instruments
Data were collected by the use of two instruments, the Iowa
Tests of Basic Skills and the Parent Interview Form.
Iowa Tests of Basic Skills.

The Iowa Tests of Basic Skills

(ITBS) provide for comprehensive measurement of growth in the
fundamental skills: listening, vocabulary, word analysis, reading
the mechanics of writing, methods of study, and mathematics. The
Primary Battery of this test is available in two forms, 5 and 6, two
levels, 7 and 8, and three editions, Standard, machine-scorable;
Basic, machine-scorable; and Basic, hand-scorable.
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Both levels and all three editions are available in two equivalent forms, 5 and 6.

Both forms were assembled at the same

time, to the same content and difficulty specifications, from the
same pool of extensively pre-tried items.

The grade equivalents,

percentile ranks and stanines were equated to provide comparability of results from the two forms.
The two levels were designed to correspond with chronological
age and to reflect progress in a continuous manner from grades 1
to 8.

The second grade battery is designed for grades 1. 7 to 2. 5.
The tests are power tests.

but the slowest students to finish.

They are designed to allow all
This test series is designed and

constructed by a professional staff of the College of Education at
the University of Iowa.

Finances from the sale of the tests are

used for research in the development and utilization.
been a continuous effort since 1935.

This has

Buros (1965) reports an

approximate reliability of . 88 and a range of . 66 to . 96.
Parent Interview Form.

This form is a 22-item Likert-

type interview questionnaire which was administered to parents
by appointment.

It was developed by Rundquist and Sletto (1936).

The content of the items range from the effects of obtaining an
education upon one's leisure ti-me and upon economic opportunity
to conflict between education and work.

College students, high

school teachers, and unemployed persons were used in constructing
this scale.

The participants responded to each item by selecting
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one of five alternatives: strongly disagree, disagree, undecided,
agree or strongly agree.

In scoring the instrument, items reflecting a positive attitude
toward education are weighted from 5, strongly agree to 1, strongly
disagree.

Items reflecting a negative attitude toward education

must be reversed.

The participants score is the sum of the weights

as signed to education.
Rundquist and Sletto (1936) report split-half reliabilities
(corrected) of . 82 and . 83, based upon samples of 500 males and
500 females.

Test-re-test reliabilities of . 84 for a sample of 70

males and . 85 for a sample of females was also reported.

The

scale was reported as having good content validity for attitude
toward high school education.

However, it is restricted by failing

to include items dealing with college education.

Shaw and Wright

(1970) concur that this is an adequate scale for measuring attitude
toward education.
Statistical Analysis
Statistically, the t-test for independent samples was used to
analyze the mean scores for the experimental and control groups
received on the Iowa Tests of Basic Skills.

Comparisons between

the experimental and control groups Parent Interview Form scores
were made by utilizing the t-test also.
statistical test.

The t-test is a parametric

The three underlying assumptions are:
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1.

The selection of any of the participants for the sample
must not bias the chances of any other participant for
inclusion in the sample.

2.

The participants must be drawn from normally distributed populations.

3.

The populations must have homogenous variances.

In addition to the above assumptions, the variables must be measured
in an interval or ratio scale.
Formula for t-test.

t

=

+

+

The point biserial correlation was used to measure the relationship between the parent's attitude toward education and the child's
reading score on the Iowa Tests of Basic Skills.
correlation is a nonparametric statistical test.

The point biserial
No specific condi-

tions about the parameters of the population from which the sample
is drawn were stipulated.

This test was used because the variable

measuring the parents I attitude toward education was a true dichotomy.
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Formula for r pb.l
X

r p b.1

p

X

q

F

The significance levels of . 05 were accepted as adequate
for the retention or rejection of the null hypotheses tested.

Chapter 4
ANALYSIS OF DATA

The purpose of this chapter is to present an analysis of the
data.

The purpose of this study was to determine the effect of parent

participation in school activities on reading achievement of second
grade students.

In accordance with the problem of this study, the

following hypotheses were formulated:
1.

There is no significant difference between the reading
achievement of those second grade students who
receive parental assistance with school related tasks
and those that receive no parental assistance.

2.

There is no significant difference in the attitudes of
the assisting parents and non-assisting parents toward
education.

3.

There is no significant relationship between parental
attitude toward educational and student achievement.

4.

There is no significant relationship between parental
attitude toward education of assisting parents and
student achievement.

5.

There is no significant relationship between parental
attitude toward education of non-assisting parents and
student achievement.

Significance levels of . 05 were accepted as adequate for the acceptance or rejection of the null hypotheses.
The findings of the study were statistically analyzed by the
investigator.

The following statistical methods were applied in

analyzing the data:
1.

At-test of significance was used to analyze the mean
scores on the Iowa Tests of Basic Skills and the Parent
Interview Form.

The t-test is a statistical test that

can be utilized to determine if two sample means differ
more than by chance for a specified level of confidence.
In this study the t-test was employed to determine if
significant differences existed between the means of the
experimental and control groups.
2.

The point biserial correlation statistical test was used
to measure the relationship between achievement and
parental attitude.

Point biserial correlation provides a

measure of relationship between a continuous variable
and a dichotomous variable.
Table 1 shows the summary of the posttest reading scores for
the experimental and control groups.

The mean, standard deviation

( SD), and the standard error of the mean for each group, the results
of the t-test, and the level of significance are presented.
The mean score of the experimental group is 2. 60 and 2. 59
for the control group.

The posttest results reflect a difference of

. 01 point between the experimental and control group means.
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Table 1
Summary Data for Posttest Reading Scores of Second
Students on the Iowa Tes ts of Basic Skills

Second
Grade
Students

N

Experimental

116

Mean

2.60

Standard
Deviation

Standard
Error of
the Mean

. 80

.07

Level of
Signifit-ratio cance

.09

Control

116

*Not Significant

2.59

1.00

.09

NS*
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Standard deviations for the experimental group show. 80 on
the posttest.

Results of the standard deviation for the control group

show 1. 00 for the posttest.
The calculation of the standard error of the mean is also presented in the table.

For the experimental group, the standard error

of the mean for the pos ttest is . 07 and for the control group . 09.
With 230 degrees of freedom a critical value of 1. 96 is required to be significant at the . 05 level of confidence.

The calculated

t value of . 09 was not significant.
Hypothesis 1.

There is no significant difference between the

reading achievement of those second grade students who receive
parental assistance with school related tasks and those that receive no
parental assistance.

Based on the findings in Table 1, the non-signifi-

cance of the obtained t for the posttest of the experimental and control
groups, the null hypothesis is accepted.

The findings revealed that

there is not a significant difference between the reading achievement
of those second grade students who received parental assistance with
school related tasks and those who received no assistance.
Table 2 shows a summary of the posttest scores of parents
on the Parent Interview Form.

The mean, standard deviation, and

the standard error of the mean for each group, the results of the
t-test, and the level of significance are presented.
The mean score of the experimental group i s 83. 39 and 81. 61
for the control group.

The posttest results reflect a difference
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Table 2
Summary Data for Posttest Scores of Parents
on the Parent Interview Form

Parents
of Second
Grade
Students

N

Experimental
146

Mean

83.39

Standard
Deviation

10.04

Standard
Error of
the Mean

t-ratio

Level of
Significance

.

.83
,,,

. 098
Control

146

,:~Not Significant

81. 61

8.12

.67

NS'''
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of 1. 7 8 points between the experimental and control group means.
Standard deviations for the experimental group show 10. 04
on the posttest.

Results of the standard deviation for the control

group show 8. 12 for the posttest.
The calculation of the standard error of the mean is also presented in the table.

For the experimental group, the standard error

of the mean for the posttest is . 83.

The standard error of the mean

for the control group is . 67.
Using 290 degrees of freedom, a critical value of 1. 96 is required to be significant at the . 05 level of confidence.

The obtained

value of t, . 98, was not significant.
Hypothesis 2.

There is not significant difference in the

attitudes of the assisting parents and .non-assisting parents toward
education.

Based on the findings in Table 2, the non-significance

of the obtained t for the posttest of the experimental and control
groups, the null hypothesis is retained.

The finding revealed that

there is not a significant difference between the attitudes of the
assisting parents and non-assisting parents toward education.
Point biserial correlation coefficients were calculated to
determine whether significant relationships existed among the
variables in the experimental and control groups from the results
of the Iowa Tests of Basic Skills and the Parent Interview Form.
The results of these correlations are found in Table 3.

A coefficient

of . 1946, with 230 degrees of freedom is required to be significant
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Table 3
Point Biserial Correlation for the Experimental and Control
Groups on the Parent Interview Form and Reading Scores

Group

Experimental/
Control Groups
Combined

N

Test

232

Parent Interview Form
and Iowa Tests of
Basic Skills

r p b"l

Level of
Significance

,,,

-.08

NS'''

.
*Not Significant
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at the . 05 level of confidence.

The t score of -. 87 was not signifi-

cant.
Hypothesis 3.

There is no significant relationship between

parental attitude toward education and student achievement.

Based

on the findings in Table 3, the non-significance of the obtained point
biserial correlation coefficient of the Parent Interview Form and the
Iowa Tests of Basic Skills reading scores of the experimental and
control group combined, the null hypothesis was retained.

The

finding revealed that there is not a significant relationship between
the parental attitude toward education and student achievement.
Point biserial correlation coefficients were calculated to
determine whether significant relationships existed among the
variables in the experimental and control groups from the results
of the Iowa Tests of Basic Skills and the Parent Interview Form.
The results are found in Tables 4 and 5.

A coefficient of . 1946,

with 114 degrees of freedom is required to be significant at the
. 05 level of confidence.

The point biserial correlation coefficients

of . 05 for the experimental group and . 15 for the control group were
not significant.
Hypothesis 4.

There is no significant relationship between

parental attitude toward education of assisting parents and student
achievement.

Based on the findings in Table 4, the non-significant

point biserial correlation coefficient of the parents' attitude toward
education and student achievement for the experimental group, the
null hypothesis is retained.

The finding revealed that there is not

r
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Table 4
Point Biserial Correlation for the Experimental Group
on the Parent Interview Form and Reading Scores

Group

N

Test

rpbi

Level of
Significa.nee
,,~

Experimental

116

Parent Interview
Form and Iowa
Tests of Basic
Skills

.05

NS '''

/
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Table 5
Point Biserial Correlation for the Control Group on
the Parent Interview Form and Reading Scores

Group

Control

N

116

Test
Parent Interview Form
and Iowa Tests of Basic
Skills

r p b"1

Level of
S ignific anc e

,,,

.15

NS'''

.
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a significant relationship between the parents' attitude toward education and their children's achievement.
Hypothesis 5.

There is no significant relationship between

parental attitude toward education of non -as sis ting parents and
student achievement.

Based on the findings in Table 5, the non-

significant point biserial correlation coefficient of the parents' attitude toward education and th e student achievement for the control
group, the null hypothesis is retained.

The finding revealed that

there is not a significant relationship between the parents' attitude
toward education and their children's achievement.
Implications of Findings
The Follow Through Program was designed to maintain and
expand on the gains made by children in Head Start or similar preschool programs.

Initially there were twenty-two federally funded

sponsors or models.

Individual school districts chose a sponsor

or model that was most appropriate for them.

Each Follow Through

model has the following comprehensive services: medical, dental,
instructional, psychological, social, and nutritional.

Two program

components are parent involvement and career development some
of the better known models are Bank Street, Behavior Analysis
Approach, Educational Development Center - Open Education Program, Ira Gordon (Florida) Parent Educational Model, Tucson
Early Education Model, University of Oregon Engelmann-Becker
Model for Direct Instruction, and Afr am Parent Implementation
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Educational Approach.

The Ira Gordon Parent Educational Model

was chosen for this study because of its emphasis on the parent
involvement relationship between the home and school.
It appears that the findings in this study tend to refute some
rather pervasive notions about the value of parental involvement
and concern about the education of children.

Some of these notions

are:
1.

Achievement gains are greater for Follow Through
children than for non-Follow Through children.

2.

Follow Through' s effect improves with each succeeding
entering class.

3.

There is a positive correlation between observed classroom variables and achievement gains for Follow
Through children.

4.

Parents of Follow Through children show greater involvement in school, greater interest in their children's
education, greater satisfaction with their children's
progress in school, and more sense of control than do
parents of non-Follow Through children (Cherian and
Associates, Inc., 1973).

Thus, this study was not conducted to evaluate the effectiveness of
Head Start or Follow Through, but the findings have implications for
these programs.
Since all of the hypotheses were ace epted, variables other
than parental attitudes toward education must have been in operation.
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Some threats to internal validity may have been selection bias and
the Hawthorne Effect.

As a result of the participants' agreement

and knowledge of participating, responses thought to be favorable
could have been the ones given.
results.

Thus limiting the validity of the

The results are further limited since only mothers and

their siblings participated.

Since the children in both groups were

disadvantaged, more children in the control group could have been
involved in sever·a1 school programs and services.

This list could

have included Title I Reading, Title I Mathematics, Speech, and
Counseling.

Title I programs are designed to focus on those areas

in which children are most deficient academically.
Another variable not studied was how long had parents been
participating in school activities and in what way or ways were the
effects being felt.

Parent involvement could consist of attending

field trips with parents and/ or children; receiving an activity from
an aide at the home and tutoring the child at home; volunteering at
the school to observe in the classroom, read a story, grade papers,
help clean the classroom, or help with a testing session.

In addition

to these variables, others should be considered such as how long had
the teachers been teaching second grade in the schools participating,
years of experience, and their reasons for being in the schools involved and the teaching profession.

Furthermore, a statement may

be considered as to whether or not letter grades are more accurate
indicators of reading achievement.
Intellective factors, such as intelligence, achievement, and
aptitude, are used to measure educational outcomes.

Achievement
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was used to measure the educational outcomes in this study whi ch
is related to the cognitive domain.

It can be suggested that vari-

ables such as anxiety level, interests, mot ivation, and creativity
could possibly have been operating in the affective and/ or psychomotor domains.
The parent matched with the child in this study was the
mother because She was available and agreed to participate.

Since

fathers were not included, the data gathered from Mexican-American
homes may have limited generalizability.

This limitation is a re-

sult of the absence of the patriarchal influence of the male figure
in the Mexican-American home and culture.
As developments occur in the areas of educational research
and evaluation, measurement in the non-cognitive domain is awesome
or difficult.

Thus, instruments on hand may be the best available.

However, they still may have something to be desired.
not all persons are test takers.

Then, again

It appears that stronger and better

evaluation designs represent the key to more substantive conclusions.
Chapter five presents the summary, findings, conclusions
and recommendations.

Chapter 5
SUMMARY, FINDINGS, CONCLUSIONS
AND RECOMMENDATIONS

The purpose of this chapt er is to present a summary, findings,
con clusion s and recommendations based on the data gathered in this
study.

The purpose of this study was to determine the effect of parent

participation in school activities on reading achievement of second
grade students.

The theoretical assumption was that increased parent

participation in school activities would increase student achievement.
An experimental design was used in order to test the following null hypotheses.
1.

There is no significant difference between the reading
achievement of those secon d grade students who receive
parental assistance and those that receive no parental
assistance.

2.

There is no significant difference in the attitudes of the
assisting parents and non-assisting parents toward
education.

3.

There is no significant relations hip between parental
attitude toward education and student achievement.

4.

There is no significant relation ship between parental
attitude toward education of assisting parents and
student achievement.
50
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5.

There is no significant relationship between parental
attitude toward education of non-assisting parents and
student achievement.

A post-test control group only design was employed.
The sample population in the investigation originally consisted
of 400 parents and 400 students.

As a result of mortality, there were

data for 292 parents and 232 students.

The procedure used for gather-

ing data involved the use of two instruments.

The subjects were

administered the Parent Interview Form and the Iowa Tests of Basic
Skills.
Data analyzed in the investigation consisted of raw scores from
the Parent Interview Form and grade equivalent scores on the Iowa
Tests of Basic Skills.
Two statistical treatments were applied in analyzing the data:
1.

At-test of significance was used to analyze the mean
scores on the Iowa Tests of Basic Skills and the Parent
Interview Form.

2.

The point biserial correlation statistical test was used to
measure the relationship between achievement and parental
attitude.

Significance levels of . 05 were accepted as adequate for the
acceptance or rejection of the null hypothesis.
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SUMMARY OF FINDINGS
This section constitutes a summary of significant findings in
the study, based on the comparisons of mean scores and correlations.
Results of the tests of hypotheses were:
1.

Hypothesis One.

There was not a significant difference

between the reading achievement of second grade students
who received parental assistance with school related tasks
and those students who received no parental assistance.
2.

Hypothesis Two.

There was not a significant difference

between the attitudes of the assisting parents and nonas sis ting parents toward education.
3.

Hypothesis Three.

There was no significant difference

between parental attitude toward education and student
achievement.
4.

Hypothesis Four.

There was no significant relationship

between the parents' attitude toward education and
student achievement for the experimental group.
5.

Hypothesis Five.

There was no significant relationship

between the parents I attitude toward education and student
achievement for the control group.
CONCLUSIONS
The data presented in Chapter 4 appears to warrant the following conclusions concerning the effect of parent involvement in school
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activities on reading achievement of second grade students.

1.

All hypotheses were accepted.

Therefore, variables other

than parental attitudes toward education must be operating
within the attainment of reading achievement of secon d
grade students.
2.

Parents assisting in school related tasks and parents not
assisting in school related tasks, make no significant
difference in student achievement at the second grade
level.

3.

From the data generated, parent attitude toward education
is not related to second grade student achievement.
RECOMMENDATIONS

The following recommendations are based on the findings of the
study and the survey of the literature.
1.

A longitudinal study should be implemented in order to
observe the effects of parental involvement on reading
achievement of second grade students.

2.

Difference between age, sex, and previous enrollment in
other educational settings may have some effect on reading
achievement.

The relationship of these variables on read-

ing achievement should be investigated.
3.

A study should be conducted using _a different sample from
an affluent population considering socio-economic background and family size.
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4.

A comparison study considering families from lower
and upper socio-economic status should be conducted
and tested for significant differ enc es.

APPENDIXES

APPENDIX A

Letter of A ppr oval
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April 24, 197 8

Mrs. Iris Perkins
2500 MacGregor Way
Apartment #157
Houston, Texas 77004
Dear Mrs. Perkins:
Mrs. Perkins, you may use data collected in the Follow Through
Office in your dissertation.
Sincerely,

/s/
(Miss) Marian M. Lyman
Director

APPENDIX B
Parent Interview Form
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5$

Parent's Name

Date

Child's Name

Teacher

Grade

Interviewer

PARENT INTERVIEW FORM

Interviewer directions: First, give the respondent the 4 x 6 responde
category card. Then carefully read each item to the respondent and
ask him if he strongly agrees, agrees, is undecided, disagrees, or
strongly disagrees with the statement. Record the subject's response
for each item by circling the corresponding numeral under the appropriate response category.
Some of the item express a negative attitude toward education, and
this is why the scoring pattern for these items has been reversed.
After item 22, take the card back from the parent.
Be sure to thank each respondent for his help and cooperation at the end
of the interview.
If necessary, explain the items to the parent if they don't seem to understand.

Make th em be specific in their answers.
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